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DISCIPLINE-SPECIFIC KNOWLEDGE

Upon graduation, students will demonstrate mastery of the depth of knowledge required for their respective
degrees.

ASSESSMENT: EVIDENCE-BASED PROCESS

The assessment of student learning by an academic program begins in the curriculum development
process, in which every new program must develop an assessment plan that includes clearly defined
expected outcomes. Once a new program is established, the program joins the other academic units
at A&M-Central Texas in annually assessing student learning through the university's Continuous
Improvement Process. The Continuous Improvement Process requires each academic unit to submit
annual operational plans, called Continuous Improvement Plans for its areas. The plans contain the
unit's mission, goals, and student learning outcomes; assessment measures; and annual performance
targets. The continuous improvement process also requires each area to report annual findings and
create action plans from those findings. The primary responsibility for data collection and analysis
associated with the assessment of student learning rests with the faculty.

RESULTS:
Emerging.

The University considers performance to be:

¢ Exemplary when all programs engage in the process
e Proficient when most programs engage in the process
. when some programs engage in the process
o Emerging when few programs engage in the process
e Insufficient when no programs engage in the process

ANALYSIS:

A&M-Central Texas continually uses assessment data to improve student learning. The list below
provides examples of assessment activities from academic programs within each of the university's
three schools, the analysis of results, and recommendations for improving student learning.

* One of the expected outcomes in the Bachelor of Science in Social Work program is for students to
demonstrate skill in evaluating research and utilizing findings to enhance practice competencies. To
assess this expected outcome, program faculty utilized multiple assessment methods, including the
evaluation of students by their external agency field supervisor, student artifacts from the Methods
of Social Work research course, and the research proposals developed in the same research course.
Although the students met the faculty expectations for the student artifacts, students were rated
lower than faculty expectations on their field instructor evaluation. To help improve the program,



the program faculty began using new teaching strategies in the methods of social work research
course. The faculty members are also considering dividing the course into a two-part social work
class in order to introduce the concepts at a slower pace and to cover statistics (currently an elective)
in the research classes. Finally, because the research course requires substantial writing, program
faculty began advising students to take their policy course (a writing-intensive social work class)
before taking the research course.

* Program faculty in the Bachelor of Science in Mathematics program assessed their students'
ability to understand abstract mathematical ideas. To assess the program outcomes, faculty utilized
course embedded exam information in the Math 409 and Math 432 courses. Although the students
met the program's faculty-established criteria for success, program faculty decided to enhance
student learning by increasing the amount of technology in instruction. In particular, program
faculty began using the TI-89 calculator with graphs to explain abstract concepts. Furthermore,
$1,000 was spent on adding MathLab to campus labs and the installation of Geometer's Sketchpad.

+ Students in the Bachelor of Science in Psychology program are expected to use critical thinking;
skeptical inquiry; and, when possible, the scientific approach to solving problems related to
psychology. To measure the attainment of this outcome, a comprehensive examination is
administered in each section of PSY 335. Faculty have determined that the benchmark for success
for this measure requires that 75% of students score 70% or higher on the exam items related to the
theory and content of psychology. Only 25% of students earned a 70% or higher on the objective
component of the exam in Spring 2011. As an alternative measure, data were also collected in PSY
420 in the same semester, and 13% of the students met the anticipated benchmark. While the results
may appear discouraging, faculty are continuing to ask relevant questions to gain insight into the
results. In addition, program faculty decided to begin using the ETS Major Field Test for psychology
as an external exam in order to measure the effectiveness of the psychology program. The first
administration of this test is scheduled for Spring 2012. After a review of the initial MFT results, in
Fall 2012, program faculty began considering significant changes to enhance the program's
curriculum. To help in this process, the department formed a task force to study the potential
program changes.

ACTION:

The institution took a global analysis of its assessment process and developed several actions that
appear in the institution’s new academic plan. Those actions are:

1) Implement a Center for Innovative Teaching by fall 2016. This center will provide professional
development for faculty as they assess both their courses and programs.

2.) The assessment process will now include program specific peer and aspirational programs and
key performance indicators

3.) 100% of all programs that have discipline-specific certification and accreditation will pursue or
utilize certification and/or accreditation standards by fall 2020.

4.) Learning analytics will be used to improve academic programs by fall 2016.

COMMENTS:



As indicated by the institution's new academic master plan, A&M-Central Test is restructuring its
assessment process. The new process will encourage the increased use of discipline-specific
assessment and evaluation standards. This will also facilitate peer and aspirational benchmarking.



INTEGRATION OF BROAD KNOWLEDGE

Upon completion of their degree program, students will be able to synthesize knowledge from general and
specialized studies.

ASSESSMENT: ETS PROFICIENCY PROFILE

RESULTS:
Emerging.

The University uses the average individual students' subscores for master's (comprehensive) colleges
and universities I and II and considers performance to be as indicated when the university average
is:

e Exemplary — more than 1.5 standard deviations from the national mean
e Proficient — 0.5 to 1.5 standard deviations from the national mean

. — 0.5 to -0.5 standard deviation from the national mean

e Emerging —-0.5 to -1.5 standard deviations from the national mean

e Insufficient — more than -1.5 standard deviations from the national mean

ANALYSIS:

A&M-Central Texas assesses students’ ability to synthesize knowledge from general and specialized
studies on a regular basis in order to provide evidence that graduates have attained those
competencies. To accomplish this, A&M-Central Texas utilizes the overall score from the ETS
Proficiency Test to provide a direct, institutional assessment of students integration of broad
knowledge, especially as it relates to the mastery of the general education core curriculum. In Spring
2013, A&M-Central Texas selected a sample of 148 junior and senior-level students to take the test.
Overall, this sample of students had an average total score of 436.69 (SD = 15). The 95% confidence
interval for the mean was from 435 to 439. This result was below the national norm, suggesting a
rating of emerging.

ACTION:

With the introduction of the new core curriculum and the institution's separate accreditation, A&M-
Central Texas is working will all of its undergraduate programs to enhance the integration of broad
knowledge in all of the institution's upper level courses. Furthermore, the institution is working on
integrating all of the Texas A&M University System Learning Outcomes across the university
curriculum.

COMMENTS:

Currently, A&M-Central Texas' use of the ETS-Proficiency Profile have focused on exiting seniors.
However, the university is looking expanding its assessment program to include incoming transfer
students. This would allow the institution to develop it own "value-added" model of assessment.
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